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else, and will have it. What are we to do ? Are we to
give the highest education possible irrespective of prac-
tical needs, or are we to give up education altogether,
and let the world do what it will with its own ? This is
the first great problem which meets us at the threshold
of the subject.
Savage tribes solve the question by adopting, uncom-
promisingly, the practical view. An Australian or a Zulu
is trained for the immediate ends of existence. To be
a keen hunter or a successful warrior is the first neces-
sity of his life, and tradition has built up a scheme
of education to suit these ends. We will pass over the
earlier forms of education—the Chinese, the Indian, the
Egyptian, and the Jewish. Little is known about any of
them except the Jewish, not enough to make them practi-
cally valuable to ourselves. On the other hand the princi-
ples of Greek education cannot be omitted. The Greeks
were the first to teach education as a science; the results
which they produced were admirable. We have a full
account both of their ordinary prnctice and of the ideal*
schemes sketched by Plato and Aristotle; while, their sys-
tem of education is exercising a»coi*siderable*effect upon
the world at the present day. We cannot understand
the history of education since the Renaissance unless we
make ourselves acquainted with the Greek and Roman
traditions which so profoundly affected Europe at the
revival of learning.
Until the time of Alexander the main subjects of
education among the Greeks were music and gymnastics,
that is, bodily training and mental culture, music (juovon^)
or the science of the muses, being divided into the pre-
liminary training of grammar, and music properly so
called. At a late period more subjects were introduced,
and that series of studies came into use which was

